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WELCOME TO

FOGUS ON GRAMMAR

FIFTH EDITION

BUILDING ON THE SUCCESS of previous editions, Focus on Grammar continues to provide

an integrated-skills approach to engage students and help them understand, practice, and

use English grammar. Centered on thematic instruction, Focus on Grammar combines
comprehensive grammar coverage with abundant practice, critical thinking skills, and ongoing
assessment, helping students accomplish their goals of communicating confidently, accurately,
and fluently in everyday situations.

New in the Fifth Edition

New and Updated Content

Focus on Grammar continues to offer engaging and motivating content that appeals to learners
from various cultural backgrounds. Many readings and activities have been replaced or updated
to include topics that are of high interest to today’s learners.

Updated Charts and Redesigned Notes

Clear, corpus-informed grammar presentations reflect real and natural language usage and allow
students to grasp the most important aspects of the grammar. Clear signposting draws attention
to common usage, the difference between written and spoken registers, and common errors.

Additional Communicative Activities

The new edition of Focus on Grammar has been expanded with additional communicative
activities that encourage collaboration and the application of the target grammar in a variety
of settings.

Expanded Writing Practice

Each unit in Focus on Grammar now ends with a structured “From Grammar to Writing” section.
Supported by pre-writing and editing tasks, students engage in activities that allow them to apply
the target grammar in writing.

New Assessment Program

The new edition of Focus on Grammar features a variety of new assessment tools, including
course diagnostic tests, formative and summative assessments, and a flexible gradebook. The
assessments are closely aligned with unit learning outcomes to inform instruction and measure
student progress.

Revised MyEnglishLab

The updated MyEnglishLab offers students engaging practice and video grammar presentations
anywhere, anytime. Immediate feedback and remediation tasks offer additional opportunities for
successful mastery of content and help promote accuracy. Instructors receive instant access to
digital content and diagnostic tools that allow them to customize the learning environment to
meet the needs of their students.

Welcome to Focus on Grammar Vv
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The Focus on Grammar Approach

At the heart of the Focus on Grammar series is its unique and successful four-step approach
that lets learners move from comprehension to communication within a clear and consistent
structure. The books provide an abundance of scaffolded exercises to bridge the gap between
identifying grammatical structures and using them with confidence and accuracy. The
integration of the four skills allows students to learn grammar holistically, which in turn
prepares them to understand and use English more effectively.

STEP 1: Grammar in Context integrates grammar and vocabulary in natural contexts such as
articles, stories, dialogues, and blog posts. Students engage with the unit reading and theme and
get exposure to grammar as it is used in real life.

STEP 2: Grammar Presentation presents the structures in clear and accessible grammar charts
and notes with multiple examples of form and meaning. Corpus-informed explanations

and examples reflect natural usage of the target forms, differentiate between written and
conversational registers whenever appropriate, and highlight common errors to help students
avoid typical pitfalls in both speaking and writing.

STEP 3: Focused Practice provides numerous and varied contextualized exercises for both the
form and meaning of the new structures. Controlled practice ensures students’ understanding
of the target grammar and leads to mastery of form, meaning, and use.

STEP 4: Communication Practice provides practice with the structures in listening exercises as
well as in communicative, open-ended speaking activities. These engaging activities provide ample
opportunities for personalization and build students’ confidence in using English. Students also
develop their critical thinking skills through problem-solving activities and discussions.

Each unit now culminates with the From Grammar to Writing section. Students learn about
common errors in writing and how to recognize them in their own work. Engaging and
motivating writing activities encourage students to apply grammar in writing through
structured tasks from pre-writing to editing.

Recycling

Underpinning the scope and sequence of the Focus on Grammar series is practice that allows
students to use target structures and vocabulary many times, in different contexts. New
grammar and vocabulary are recycled throughout the book. Students have maximum exposure,
leading them to become confident in using the language in speech and in writing.

Assessment

Extensive testing informs instruction and allows teachers and students to measure progress.

* Unit Reviews at the end of every unit assess students’ understanding of the grammar and
allow students to monitor their own progress.

« Diagnostic Tests provide teachers with a valid and reliable means to determine how well
students know the material they are going to study and to target instruction based on
students’ needs.

« Unit Review Tests, Mid- and End-of-Term Review Tests, and Final Exams measure students’
ability to demonstrate mastery of skills taught in the course.

+ The Placement Test is designed to help teachers place students into one of the five levels of the
Focus on Grammar course.

Welcome to Focus on Grammar



The Importance of Context

A key element of Focus on Grammar is presenting important grammatical structures in
context. The contexts selected are most relevant to the grammatical forms being introduced.
Contextualized grammar practice also plays a key role in improving fluent use of grammar
in communicative contexts. It helps learners to develop consistent and correct usage of target
structures during all productive practice.

The Role of Corpus

The most important goal of Focus on Grammar has always been to present grammar structures
using natural language. To that end, Focus on Grammar has incorporated the findings of corpus
linguistics,* while never losing sight of what is pedagogically sound and useful. By taking this
approach, Focus on Grammar ensures that:

« the language presented reflects real, natural usage

« themes and topics provide a good fit with the grammar point and elicit the target
grammar naturally

« findings of the corpus research are reflected in the syllabus, readings, charts, grammar notes,
and practice activities

« examples illustrate differences between spoken and written registers, and formal and
informal language

« students are exposed to common errors in usage and learn how to recognize and avoid errors
in their own speech and writing

Focus on Grammar Efficacy

The fifth edition of Focus on Grammar reflects an important efficacy initiative for Pearson
courses—to be able to demonstrate that all teaching materials have a positive impact on student
learning. To support this, Focus on Grammar has been updated and aligned to the Global Scale
of English and the Common European Framework (CEFR) to provide granular insight into the
objectives of the course, the progression of learning, and the expected outcomes a learner will
be able to demonstrate upon successful completion.

To learn more about the Global Scale of English, visit www.English.com.

Components

Student Books with Essential Online Resources include access codes to the course audio,
video, and self-assessment.

Student Books with MyEnglishLab offer a blended approach with integration of print and
online content.

Workbooks contain additional contextualized practice in print format.

Digital Teacher’s Resources include printable teaching notes, GSE mapping documents,
answer keys, audio scripts, and downloadable tests. Access to the digital copy of the
student books allows teachers to project the pages for whole-class instruction.

FOG Go app allows users to access the student book audio on their mobile devices.

* A principal resource has been Douglas Biber et al, Longman Grammar of Spoken and Written English,
Harlow: Pearson Education Ltd., 1999.

Welcome to Focus on Grammar
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The Focus on Grammar Unit

Focus on Grammar introduces grammar structures in the context of unified themes. All units
follow a four-step approach, taking learners from grammar in context to communicative
practice. Thematic units add a layer to learning so that by the end of the unit students will be
able to discuss the content using the grammar points they have just studied.

STEP1 GRAMMAR IN CONTEXT

Before You Read activities
create interest and elicit students’
knowledge about the topic. Vocabulary exercises help students

improve their command of English.

OWICOMES
= [t oMb i ot T il Cona
eb-(Suhl feafs
= erilfy by AN TRASSS @ 8 i COAAEE
= ilenily ey detiils 0 & COwRmATon dbeut & Sudenly
Quantifiers o 0 o o o your gt AFTER YOU READ
= Dmcimi e fuaring aet PEphesiies & ‘i) Ol
STUD‘I’ 5K1L|..5 '::::‘:‘ﬂl — 0 VOCABULARY Complete the definitions with words from the box.

GRAMMAR CO £)

BEFORE YOU READ

Discuss the questions.

1. Do you enjoy studying? What do you consider your greatest challenge in studying?
2, What study habits do you think successful students have?

READ
Qum  Fead this article about study skills.

- The Study
5 Habits of
_ Successful
Students

Callege students face many challenges, They have to take care of a lange number of
responsibilities in a limited amount of time. There are plenty of distractions that can divert
students' attention from their studies. Most students struggle at ane point or another o
rmaintain focus on their schoolwork. But if you're 2 student, don't despair. All of the study
tips listed below have been proven to help students to be successful in their studies.

TIP 1: Figure out how much time you need to devote to each subject. The general
recommendation is to study two hours outside of class for every hour spent in class. If you're
taking fifieen credits, plan to allocate approsmateby thires hours 2 week to schoal study. That
may sound like 2 lot of hours, but that's just the general necommendation. Bear in mind

that you shouldn't study constantly either. All the sspects of yoar life—woek, recreation,
socializing, study, exercise==need to be kept in balance. If you find yourself overloaded, take

fewer classes the next time around.

of genres present the target structures in
natural and realistic contexts. As students

use of the grammar.

Engaging, high-interest readings in a variety

read, they encounter the form, meaning, and

sary  deve  faclr infer bk paallel prevalence  shilt

L. When you take something from an arigimal source, you it from

that source.
2. When something changes in practice or pasition, it is said 1o
. To wait somewhere secretly is to
. Something that matches another situation is said to it.

hing is termed

. The common, general, or vwide existence of

hing is termed afn)

3.
4.
5
6. An element, part, or ingredient of
T.To—  something is to deduce ar draw a conclusion.
8.

. Something that has not kappened the way it was planned is said 1 have
gone

(@ COMPREMENSION Complete the sentences. Circle the comect answers.

L. When the Olympics began in ancient Greece, athletic contests were related to .

a. politics b. maoney £ war
2. The modern Olympic Games were designed to promote ___.
a. political harmoay b. peace c. economics
3. According to the author, the emphasis in today's Olympic Games has shified o —_.
a the pursuit of excellence b, the achievement of fame c. training for war

*

Tickets for —_ games are currently the least expensive of the three major US. sports.

a. basehall b, basketball c. football

. The aushor says that the high cost of tickets today is most directly related to the need o =

a. pay taxes to the government b, provide help for team owners . pay players’ salaries
In the United States today, the average anmual salary of — is about $50,000,

a. the president b. a public schoalteacher c. a profesional athlete

o

o

According to the author, sports violence is .

a. decreasing b. staying about the same €. increasing

.

T improve the sparts scene, the author recommends
. supporting local athletics b, making sparts events more expensive €. ignosing vialence

(® oBcUSS0N Work with a partner. Discuss: Do you agree or disagree with the author of
the editorial shout the sxcesses of sporis? Give reasons for your answer.

284  Unit17 Ga to MyEnglishLab for mam gramemar in context practice. |

Comprehension and Discussion
activities focus on the meaning
of the text and draw students’ @

attention to the target structures.

The Focus on Grammar Unit




STEP2 GRAMMAR PRESENTATION

Grammar Charts present
the structures in a clear,
easy-to-read format.

LAMMARF ESEN 0
INFINITIVES
Infinitive as Subject Infinithve as Object
infinitive (Subject] | vers | Object Subpect Verb inSnitive (Dtjecty
To procrastinate | causes | a lot of problers, Not everyone | wants | to procrastinate,
Mot to go ahead | proved | 2 mistake. He decided | not to go ahead.
Infinithve as Subject Complement
Subject e | Infnitive (Subject
His job is o maotivate people.
Their real intention | is not o succeed.
It + Be + Adjective + Infinitive

WForiOf + =

L3 Be Adjective: A e Infinitre
It i foalish (for Alice fher) to procrastinate.
It was wrnng {af Hal/him} not to go shead.

Verh

(Moun/ Broncur) | infinitie

decided o2
They comvinced Steve/him to call.
expected (Steve him)

= When decide i used with an infinstive, i cannet be fallowed by & nous ar objest pronaus.

Adgective | Infinitive

Hal is reloctant | to complete | his work an time.

He's careful mot to make | mistakes.

They're happy ta hear the test has been postponed.
[ [Wem e | ]
e can abways think of | reasons | toputoli | sudying.

It seems like the thing | to do.

She always shows reluctance | to hnish a joh.

ANEW!

Clear signposting provides corpus-
informed notes about common usage,
differences between spoken and written
registers, and common errors.

<D

The newly designed Grammar Notes
highlight the main point of each note,
making navigation and review easier.
Simple corpus-informed explanations and
examples ensure students’ understanding.

A sentence in the passive voice has a comespanding sentence in the active voice. In an
active sentence, the subject acts upon the object of the sentence. In 3 passive sentence,
the subject is acted upon by the agent.

SUMEST CRECT
» active The pakice catch some criminals.
SR ECT MENT
+ passive Same criminals are caught by the police.
The subject of the active sentence becomes the L h‘l’*‘?"
agent (preceded by the preposition by) in the SR R s oes:
‘passive sentence, or disappears. o o e i

Transitive verbs are followed by an object.
Intransitive verbs are not followed by an object.
Many verbs can be used both transitively and
intzansitively.

Oy transitive verbs can be made
‘passive. Intransitive verhs cannot be
made passive.

They retumed the clothes o the siore. frarsitive)
y harme ke in th ing. ith

‘Several people died in the accident.
0T Ssueral paople wens disd in the acciden.

To form passive sentences, use be + past participle or get + past participle. They ocour

r Use the present progressive and past | The misbery occumed while the money was being
e
pro

. Forms of the Passive

in present, past, and future forms, as well as in the progressive.

+ present Police afficers are wel trained. They get tested on
the fob almeost daily.

« past The suspect was arrested yesterday. He got caught
comemitting a crime.

+ fature He will be held in the local jai. He'll get
charged socn.

To make a negative passive sentence, place not Cooper has not been caught.

after the first verh The man did not get kiled in the robbery.

T form progressive passive use The prizaner is by being

being + past participle. The suspect is being held in prison.

ssive passives to describe actions in taken to 3 bark.
gress (= not finished) at 2 certain time.

o
Quantifiers containing the preposition of are aften reduced in rapid speech and in
comversation, The word efis often reduced to "a." This reduction often happens when
the word following of begins with 3 consonant. When the word following of begins with 2
vowel, full forms are genesally used.
acompleof - “acouplea® W met “a couple 3* new people 2t tha party.
a lot of =+ "alota® | had “a lotta® work 1o da tonight.
lots of =+ “lotsa” There are “lotsa” great movies paying.
plentyof = “plentya” There's “plentya” time to gat there.
anumberof -+ “a numbera® | had “a numbera® problems with the homeworic.
amountof < “amounta” The “amounta™ traffic today was incredibile.
a kit af =+ “abitta® He had “a bitta™ trouble hearing the lecture.
mast af - “mosta” | was able to solve “mosta™ the problems.

CIZITW The forms couple a, lotta, lotsa, plentya, | We have a lat of work left to do.

@ numberit, amounta, bitta, and masto are not wed | There's plenty of fcod for everyone.

in writing. We had lots of fun at the amusament park.
The amount of maney she eams is amazing.

Pronunciation Notes are now
included with the grammar
presentation to highlight @
relevant pronunciation aspects

of the target structures and

to help students understand
authentic spoken English.

The Focus on Grammar Unit



STEP 3

Discover the Grammar activities
develop students’ recognition

and understanding of the target
structures before they are asked to
produce them.

STEP 3 FOCUSED PRACTICE

EXERCISE 1 DISCOVER THE GRAMMAR

9 GRAMMAR NOTES 1=5 mhmlmnmnnmmm.ummm
shawing future time and label the ways they show future time.

L. So you're visiting some new countsies ehis year? PrEseeit proJresist

FOCUSED PRACTICE

Controlled practice activities lead
students to master form, meaning,
and use of the target grammar.

EXERCISE 2 SENTENCE ADVERBES

GRAMMAR NOTE 1 Combine each pair of into ane & senlence
advert. Use the adverb form of the word in parenthesss. Vary your sentences so that the
senience adverb appears in different positions in the sanlences: beginning, middle, and end.

1. National service is beneficial. (obvious)
Natiwal service is obviougly benefical

2. Military service can be dangerous. (unfortunace)

3. I'm agaimst the death penalty because | consider & cruel. (essential)

4. There's a bot mare violence in mavies than in the past. (certain)

5. Nuclear weapons can be eliminated (hopeful)

2. You leave in exactly four weeks,

6. A vaccine against AIDS can be developed. [possible)

3. A manth fram noes, you'll be relasing in the sunshine.

4. 1'm going o give you suggestions in five areas.

5. The suggestians will help you with your tip.

7. The prime minister’s pasition is wrong, (clear)

6. Vou'll have been flying for eight to ten hours.
7. When you ld, it will probably be late morming.

EXERCISE 3 FOCUS ADVERBS

8. By then, you'll have acquired nice

NOTE 2 the Circle the comect answers.

() GAAMMAR MOTES 1, 54,6 Look at the underlined werts in the senisnces based on the
reading. Check (] Present Time or Fulure Time.

9, Put yourself in the shoes of the people who live thete.

1. 5o there you have it

Present  Fulure

Time  Time
1. So you're visiting some new countries this year? o ™
2, You already have your tickets. 10O
3. You leave in exactly four weeks. O
4. When you land, it will probably be late morming. a
5. You can get package deals that include accommedations. (][]
6. Airbub links owners with renters. O O
7. Find out about the countries where you're guing. =
#. You'll have learned a bot by the aime you arrive. O

[

=

Editing exercises allow
students to identify and
correct typical mistakes.

The Focus on Grammar Unit

1. Bill believes that women should not fight. He feels in noneombat roles.
(@) they should anly serve b. anly they should serve

2. Carvie thinks women can do most jobs men can do, but she feels
a. men should serve only b. anly men should serve

3. Samantha is against gambling, but __ the benefits of lotteries.
a even she can recognize

4. P'min favar of higher taxes. —_ tasing food and medicine.
b, P'm even in fvor of

in combat.

b. she can even recognize

a. Even1'm in favor of
5. My husband has some good reasons for supporting nuclear pawer. However, | ___.
a. don't just agree
6. My father __ the military drafi; he's a military recruiter.
a. doesn't just suppart b. just doesn’t suppart
7. My friend and 1 $100 for the tickets, but the concert was worth the money.
a. almost paid b. paid almaost

b juist don't agree

Adverbs: Sentence, Focus, and Negathe

A variety of exercise types engage
students and guide them from recognition
and understanding to accurate production
of the grammar structures.

EXERCISE 7 EDITING

GRAMMAR MOTES 1-5 Read the email from Elena Gutierrez to her sister Rosa in Colombia.
There are sight mistshes in the use of adjective clauses and phrases. The first mistake i
already comected. Find and comect seven more. Delete verbs, change pronouns, or sdd

words where . Do not ehange
LK

TO: R 11 Byasshon.com

[T ————

RE: Life i LA

Hi Rosa,

I'm writing this in English because | think we both need the practice. How are you doing? Please

inclidin
say “hi” to everyone bock (hmimhﬁz%dl our Triends in the neighbarhood.

I'm still having a hard time here in Los Angeles, but things are o linle better than they were.
I'm not quite as lonely as before becowse Fve met some peaple in my neighborhood, many of
which are friendly, but so far | don't know anyone really well | do hove some Iriends who from
my classes at the university, most whom are very interesting. I'm looking forward to getting to
know them betier as time goes on. The hardest thing is the food, most of it | just don't like very

much. It difficult to find quality food that's not too expensive.

1 did doy ane really fun thing recently. One of my friends from school and | went ta Universal

Studios. We took o tram tour around the pork ond sow several acton working, some of that

2713
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STEP 4

Listenings in a variety of genres
allow students to hear the grammar
in natural contexts.

EXERCISE 9
LISTENING
£} Listen to the mdio cali-in

show. Overall, what does the
caller think about human nature?

E) Read sach statement. Then listen to the talk show again, Check () True or False.

True  False
1. Capital punishment is used in every state in the United States. 0 ™
2. The host of the radio show says that there dlearly seems to be a worddwide [ [

to abolish capital punish

3. The caller is in favor of capital pumishment, overall [ Ay o
4. Capital punishment is apparently wsed in China, o O
5. Generally, the caller feels that people have gotten more civilized. o o
6. The caller believes that robbery is clearly a capital crime. | S |
7. ding to the caller, rehabilitation is clearly impossible for all criminals. |
L}

oo

. The caller herpes that the death penalty will not be abolished worldvide.

(5 Work with & partner. Discuss the questions. Give rmasons for your answers.
1. Do you basically agree or disagree with the viewpaint of the caller in the Listening?
2. Do you believe that, overall, people have become more or less civilized than they were in

ancient times?

3. Do you believe that, generally, criminals are capable of rehabilitation?

EXERCISE 10 HOW DO YOU FEEL ABOUT...?

) SURVEY Wiark in & group. Ask your classmates Tor their oginions on the controversial
issues in the chart on page 270, Then sdd up your group’s responses, noting the number
of students supporting and opposing esch viewpaint.
EGMPE & How do you feel about making all schools coeducationalt
& I'm absolutely in favor of it. Boys and girls should go to school together.
£ I'm against it, overall. Coeducational schools are fine, generally, but some students
do better in single-sex schooks.

Uit 18

In the listening activities, students
practice a range of listening skills. A new

step has been added in which partners @

complete an activity that relates to the
listening and uses the target grammar.

COMMUNICATION PRACTICE

Engaging communicative activities
(conversations, discussions, presentations,
surveys, and games) help students
synthesize the grammar, develop fluency,
and build their problem-solving skills.

EXERCISE 10 THE NOUN GAME

) GAME Divide into two tearma, First, work wilh your own team. Look at the words in the
wand box. Match them with their definitions in the chart.

—mvicn- mspace  hadness fastinod  pengle ik wark
e & talk cancer fm es me palice

afm atan cholesiernl  lightning space Tuacee

8 penpis B woek eritenia news mebiock  ¥uMie

a : k.

3 4 2 o
an art form that  a brownish color  acream vsed on 2 sudden electrical 2 movie
irvalves moving  that the sun gives  the skin to protect  discharge in the
pictures on a o the skin it from beming  atmosphere

screen by the sun
boadice ;g ik o ‘ :
an opinion about  movement of a substance found  people who a booring sound
what could ar  people or vehicles  in the human are respansible  that occurs with
shouldbe done  along moutesof  bady and i for capturing an electrical
about a situation  transportation various foods eriminals, etc. s in the air
€ b 2 om 3 e
camversation a disease involving standards, rules,  a grain that many  a particular
the abnarmal or tests on which  peaple eat, grown ethnic group
growth of cellsin  judgments can i warm climates
the bady be made
d - n iR 3 = *
s comdition that  a blank or hamburgers, fries, your job or the area beyond
imvalves the empty area and fried chicken, activities that you  the atmosphere of
loss of hair an for example doregularty to the earth
the head earn money
e . agnigon oo 2ok .
apainting, book, 2 standard, rule,  mformation sbowut buman beings 2 formal
play, or piece or test an which  evenis that have discussion
of music, for judgments can happened recently
example be made

() Wark with the other team. Take tums ssking and answering what questions about sach
word or phrase in the word bax. Then check your snawers on page 435. Which team got

the most answers comect?
EAMPLE: TEAM A What is advice?

TEAM B: Advice is an opinion about what could or should be done about a situation.

TEAM B: What is a criterion?

TEAM & A criterion is a standard, rule, or test on which judgments can be made.,

Go to MyE: ilab for

Count and Nan-Count Nouns.

175
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A From Grammar to Writing section, now
in every unit, helps students to confidently
apply the unit's grammar to their own writing.

FROM GRAMMAR TO WRITING

() BEFOHE YOU WHITE Consider the personality categories that have been mentioned in
this urit and choose the one that fits you best. Write & few sentences about why you

belisve you fit into this paricular category.

3} WRITE Using your ideas in A, write a fiv essay aboul the type
that best fits you. o use and g adjec . Tryto
avid the somman mistakss shawn in the chart. Uss the sxample below 16 halp yau begin

YoUr saaay,
EXAPLE No single persanality type applies perfectly to a person, but for me one comes
closer than all the others, The personality category that fits me most clasely &
Type B First, Type Bs are social people who are basically extroverts. I've always
enjoyed my friends, which is why | thirk this categary s me quite well ...

The neighbior who i the nicest is Mrs. Lopez,
NOT The neighbar wiiehy is the nicest = brs. Loper.

Use who, not which, to refes to people.

Don't use a double subject in an adjective clause. | I'm impressed by people who ar kind and heipful.
WOT |'m impressed by people who they are kind
and helpful.

Don't enclose identifying adjective clauses

Peaple who put athers before themselves
with commas. g

are admirable.
WOT People, who put others before themsshes,
are admirable.

Dion't use that to introduce 3 nonidentifying

Huszsin, who is my best friend, was born
adjective clause. Use who, whom, or which. i

in Tanzania.
MOT Hussein, thet is my best friend, was bom
in Tanzania.

FROM GRAMMAR TO WRITING

(@ CHECK YOUR WORK Look al your essay. Underine adjective clauses. Liss the Editing
Checklist 1o check your work.

Did you...}

[0 use whe or whom to refer to people and wiich to refer to things
[ avoid using a duable subject in adsective clauses

[0 enclose nonidentifying clauses with commas

[ v usimg: that 1o introduce 2 nonideniifying adiective clase

(D) BEVISE YOUR WORK Read your essay agasin, Can you improve your writing? Make
changes If necessary.

Goto 1Laby fior more witiny

Adjective Clausmes: infroduction 245

The Before You Write task helps students
generate ideas for their writing assignment.

In the Wrrite task, students are given a
writing assignment and guided to use the
target grammar and avoid common errors.

Check Your Work includes an Editing
Checklist that allows students to proofread
and edit their writing.

In Revise Your Work, students are given a
final opportunity to improve their writing.

— UNIT REVIEW

Unit Reviews give students

the opportunity to check their
understanding of the target structures.
Students can check their answers
against the Answer Key at the end of
the book. They can also complete the
Review on MyEnglishLab.

The Focus on Grammar Unit

UNIT 15 REVIEW
Test yourself on the grammar of the unit.

) Compiete the sentences. Circle the correct answers.

1. Dr. Brand and Dr. Wang, neither of whom / which I've met yet, are well-known professars.

2. Professor Meemook, which / whose clsses | enjoy, is originally from Thailand.

3. My two roommates, both of who / whom are from Nigeria, are experiencing culture shock.

4. Hamburgers and hot dogs, neither of them / which 1 like, are not popular in my country.

5. Rashid and Hussein, who / whom are both newcomers to this country, wark in 2 grocery store.

6. Anyone interested £ interesting in culture shock should attend the lecture.

7. Pelé, born { was barn in Brazil, used to be a great soceer playes.

8. Vou can do several things to get over culture shock, includes / including befriending local
peaple and learning more abowut their culture.,

(D) Complets the sentences with words from the box. You will use some words more than once.

that  which who  whom  whose

L. T've met five new colleagues, all of ke,
2. I'm taking three new courses, none of are very &

3. T made twn friends, bath of are teachers, this week.

4. Tve lived in several countries, examples of are Chile and Mezico.

boaks I've read, are here today.
s caught in a dead-end job.
Emiko moved to is very different from Japan,

5. Twa famous authors. both of

6. | read a novel sbout 3 young man
7. The country

(3 Find and comect five mistakes,

Newcamers to a country begin to suffer from culture shock often develop communication




— MyEnglishLab

English
4 Focused Pracice. Asvemgn 1

M,E“gIIShLab de“vers HCh Unit 4 Focused Practice A
online content to engage and Choise the eorrectwords i eemplei each senience. Clk an th Ight bl o o revisw Ebe

Gramenar Chart and Gramamar Notes.

motivate students. =

English
4 Graminar Presentaticn Aeript 1 :
1 & Didyou| |=] sty eaeman:
Unit 4 Grammar Video Presentation e
use 1o
Waitch the vides, & wWhen [(usedio || pay Pacman?
L =] Ay every day. | »] it afier schoc i the video arcade
1 Kk When you were a kid o] cos?
& Nol E
i etk i
oty checam wa fish &
1 ghi s o ink mch wier
st e | S wedeer a2y I

PEARSON

R i R e R T MyEnglishLab provides students with:
[ huenes ceann) PEARSON

* rich interactive practice in grammar,
reading, listening, speaking, and writing
Grammar Coach videos give * immediate and meaningful
additional grammar presentations. feedback on wrong answers

@ * remediation activities

® grade reports that display performance
and time on task

MyEnglishLab delivers innovative teaching
tools and useful resources to teachers.

With MyEnglishLab, teachers can:
» view student scores by unit and activity

English ? ek * monitor student progress on any activity
or test

» analyze class data to determine steps for

Gradebook FOG 3 5e Class remediation and support
O
s " om ’

' i : MyEnglishLab also provides teachers with:

* a digital copy of the student book for
whole-class instruction

» downloadable assessments, including the
placement test, that can be administered on
MyEnglishLab or in print format

* printable resources including teaching notes,
suggestions for teaching grammar, GSE
mapping documents, answer keys, and
audio scripts

The Focus on Grammar Unit






